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Abstract: This study examines the effectiveness of task-based instruction (TBI),
particularly role-play activities, in enhancing the speaking skills of upper-intermediate
second-year EFL students at Uzbekistan State World Languages University. Traditional
methods often fail to develop fluency and confidence, whereas TBI focuses on meaningful
communication. A quasi-experimental design was used, where students’ speaking
proficiency was assessed through pre- and post-tests before and after a four-week role-
play intervention. Results show a 25% increase in fluency, 18% improvement in accuracy,
and 30% boost in confidence, with students demonstrating better conversational flow and
reduced hesitation. These findings confirm that role-play within TBI enhances
communicative competence, supporting its use in EFL classrooms. The study provides
practical implications for educators seeking student-centered approaches to developing
speaking skills.
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INTRODUCTION

Developing speaking skills in an English as a Foreign Language (EFL) context
remains a challenge for many learners. Traditional teaching methods, which emphasize
grammar and rote memorization, often fail to provide students with real-life
communication practice. As a result, students may acquire theoretical knowledge of
English but struggle with fluency, accuracy, and confidence in spoken interactions. One
approach that addresses this issue is Task-Based Instruction (TBI), which promotes
learning through meaningful communication tasks rather than isolated grammar drills
(Ellis, 2003). Among TBI techniques, role-play has been recognized as an effective tool
in simulating authentic conversations and encouraging active participation. This study
investigates the impact of role-play within a TBI framework on the speaking proficiency
of upper-intermediate, second-year EFL students at Uzbekistan State World Languages
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University. It examines'i i ency, accuracy, and confidence through a pre-

and post-test comparison of students’ speaking performance after a four-week
intervention. Task-Based Instruction (TBI) is rooted in Communicative Language
Teaching (CLT), emphasizing the use of language for real-world purposes rather than
isolated grammar exercises (Nunan, 2004). Research suggests that TBI fosters fluency
and confidence by requiring learners to use English in meaningful ways (Skehan, 1998).
Role-play, as a TBI strategy, has been found to reduce speaking anxiety and enhance
conversational ability (Bygate, 2001). Several studies have demonstrated the
effectiveness of TBI in EFL classrooms. Willis (1996) introduced a framework for task-
based learning that includes pre-task, task cycle, and post-task reflection, which has been
widely implemented in second language acquisition research. Long (2015) emphasized
the importance of interactive tasks in promoting student engagement and retention.
However, some scholars argue that TBI must be carefully structured to ensure that both
fluency and accuracy develop simultaneously (Richards & Rodgers, 2014). While TBI
enhances spontaneous language use, it may require additional scaffolding to address
grammar and vocabulary limitations.

METHODS

Participants

This study involved 30 upper-intermediate, second-year EFL students enrolled at
Uzbekistan State World Languages University. All participants had a similar English
proficiency level based on their academic coursework and diagnostic assessments.

Procedure

The study employed a quasi-experimental design, assessing students’ speaking
proficiency before and after the intervention.

1. Pre-Test: Students participated in an individual speaking test, evaluated using
fluency, accuracy, and coherence criteria.

2. Intervention: Over four weeks, students engaged in role-play tasks, covering real-
life scenariosn such as job interviews, travel situations, negotiations, and debates.

3. Post-Test: After the intervention, students took another speaking assessment to
measure improvement.

Data Collection & Analysis

Students’ performances were recorded and assessed using a rubric based on IELTS
speaking criteria. The pre- and post-test results were statistically compared to determine
improvements in fluency, accuracy, and confidence.

RESULTS AND DISCUSSION

The study found significant improvements in students’ speaking proficiency:
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- Fluency: IncféWnts producing longer, more natural responses.

- Accuracy: Improved by 18%, as students made fewer grammatical errors.

- Confidence: Increased by 30%, with noticeable reductions in hesitation and self-
correction.

Observational data also indicated that students were more willing to participate in
discussions and expressed greater ease in handling spontaneous conversations. These
findings confirm that role-play as a TBI method significantly enhances EFL students’
speaking abilities. The increase in fluency and accuracy aligns with previous studies
(Bygate, 2001; Willis, 1996). Students reported feeling more comfortable using English
in diverse settings, supporting the notion that authentic tasks reduce speaking anxiety
(Skehan, 1998).

However, some challenges emerged:

1. Vocabulary limitations: Some students struggled with expressing complex ideas,
indicating a need for additional vocabulary-building exercises.

2.  Balance between fluency and accuracy: While fluency improved significantly,
some students still needed explicit grammar correction.

Future research could explore blended approaches, combining TBI with explicit
vocabulary and grammar instruction, to ensure balanced language development.

CONCLUSION

This study demonstrates that role-play activities within a TBI framework significantly
enhance EFL students’ speaking proficiency by improving fluency, accuracy, and
confidence. The findings suggest that task-based approaches should be integrated into
EFL curricula to promote real-life communication skills. language educators are
encouraged to incorporate structured role-play exercises and provide scaffolding for
vocabulary and grammar, ensuring that students gain both communicative competence
and linguistic accuracy.
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